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FIGURE 16.6: 
Lesson Plan for Purpose-Content-Style

Lesson Step Explanatory Notes for the Teacher

1. Teacher prepares and 
assembles the necessary 
materials.

1a. Choose content-related and standards-aligned text for 
teacher modeling and student reading, then: 

•	 Chunk text into three parts as shown in the sample 
text (figure 16.1, page 209).

•	 Complete the reproducible organizer (figure 16.4, 
page 214) as a key for modeling with your text in 
preparation for teaching the lesson.

1b. Prepare photocopies for students of your selected text, 
the student-friendly definitions (figure 16.3, page 213), 
and the strategy’s reproducible organizer (figure 16.4).

1c. As appropriate, assemble technology to use in 
modeling the strategy for students (for example, 
document camera, PPT slides, SMART Board, overhead 
transparencies, or posters).

2. Teacher identifies the 
content standard from state 
or district standards for 
students.

Display the content-specific standard you want students to 
understand and retain as a result of their reading, thinking, 
and writing. Discuss the standard with students.

3. Teacher shares an advance 
organizer, reviews the 
student-friendly definitions, 
and distributes teacher-
prepared materials.

Share the following advance organizer or one of your own 
choosing:

Purpose determines everything. If your purpose when 
driving is to get to your destination quickly as opposed to 
getting to your destination safely, you may speed or fail to 
come to a complete stop at the stop sign. A writer’s purpose 
determines everything as well. Purpose shapes everything 
from the content of the text to the way the author chooses 
to use language. Our goal as readers is to pay attention to 
the author’s purpose to determine how it shapes content 
and style. Today, we will rehearse those skills.

4. Teacher models and 
provides rehearsal 
opportunities, gradually 
releasing responsibility to 
students for doing more 
of their own thinking and 
writing.

Teacher models: Chunk 1

Ask students to read the first chunk silently before reading it 
aloud to them. Ask students to reflect on what they already 
know about the concept of “author’s purpose” and facilitate 
a discussion—capturing accurate ideas on the board. If it 
is necessary to deepen their understanding, display figure 
16.5 and review the questions for purpose. Think aloud as 
you process this chunk to determine the author’s purpose 
for writing. Construct and record a response in column 1 for 
chunk 1.
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Lesson Step Explanatory Notes for the Teacher

4. Teacher models and 
provides rehearsal 
opportunities, gradually 
releasing responsibility to 
students for doing more 
of their own thinking and 
writing.

(continued)

Next, consider content (the central idea of this chunk) by 
asking, “What is the information in this chunk mainly about?” 
Think aloud as you record the central-idea statement on the 
organizer. Refer to the questions for content on figure 16.5 
(page 216) to review the ways in which key supporting details 
and ideas can be developed. Reread the chunk aloud again to 
identify the supporting details and ideas the author has used, 
and record your answers in column 2. Refer once again to figure 
16.5. Read the questions for style. (Refer to figure P2.1, page 
147, for more details if needed.) Read the text aloud again to 
identify examples of style—while soliciting the help of students. 
Record the examples of style in column 3 of the organizer.

Students work with teacher: Chunk 2

Ask students to read the text silently before you read it 
aloud to them. Ask students to identify the author’s purpose 
for writing this chunk—using the questions from figure 
16.5, page 216, as needed. Record accurate answers on 
the organizer. Ask students to work with you to agree on 
a central idea and record it on the organizer. Next, ask 
students to consider the key supporting details/ideas of 
chunk 2—referring to figure 16.5, as needed. Read the 
text aloud again if necessary. Call on students and record 
accurate answers on the organizer. Call on students to 
consider the style of chunk 2—referring to 14.6, page 
188, and P2.1 as needed. Record accurate answers on the 
organizer.

Students work with peers: Chunk 3

Tell students to read the text silently before you read it 
aloud to them. Have students work with a partner to identify 
purpose, the central idea, supporting details and ideas, and 
style for this chunk. Circulate and offer help and feedback as 
students work to answer questions.

5. Teacher formatively 
assesses student work.

Ask several pairs to display their work for chunk 3. Facilitate 
a conversation with students as they discuss the merits of 
the work that is displayed. Record accurate models on the 
organizer. Use the work displayed and students’ responses 
to formatively assess as many students as possible.

NOTE: At this point, you have two options: (1) conclude 
this lesson by going directly to steps 6 and 7, temporarily 
skipping the +feature (schedule the +feature for a later class 
period using the same text and organizers students have 
completed up to this point), or (2) extend this lesson by 
incorporating the +feature followed by steps 6 and 7. 
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Purpose-Content-Style+

Teacher models 

Ask students to refer to the +prompt (figure 16.4, page 214) for the constructed response. 
Read the prompt aloud. Ask students to reflect on the meaning of “shapes” as it is used 
by the standard and as it is used here. Call on students to help you make a list of possible 
synonyms on the board. These might include: influences, determines, controls, forms, and 
dictates. With a clearer understanding in mind, tell students that you want them to work with 
you as you write a response to the prompt.

Students work with teacher 

The first task involves showing the relationship between purpose and content. Refer students 
to the Planning Model in the +prompt of the organizer. Read the model related to content. 
Explain that this is a planning model to analyze how purpose shapes content. With this 
model in mind, think aloud (with solicited help from students) as you record your constructed 
response on the organizer for chunk 1 in reference to content.

When you have finished answering the prompt related to content, begin to address the next 
task, showing the relationship between purpose and style. Refer students once again to 
the Planning Model on the organizer. Read the model related to style. Explain that this is a 
planning model to analyze how purpose shapes style. With this model in mind, think aloud 
(with solicited help from students) as you record your response on the organizer for chunk 1 in 
reference to style. 

Students work with peers

Ask students to work with a partner to complete the constructed responses for chunk 2. Ask 
students to use the stems to complete a Planning Model for chunk 2 before they begin to 
write. Circulate around the room to answer questions and formatively assess students as they 
work interdependently. Display finished work and facilitate a conversation about the merits. 
Choose a model to record on your organizer.

Students work alone

Ask students to work independently to complete the constructed responses for chunk 3.

Teacher formatively assesses student work

As students are working, circulate throughout the room to read as many responses as 
possible. As students finish, call on several students to display their work. Facilitate a 
conversation to discuss the merits of the responses. Students will either agree on model 
responses to represent the class or write entirely new responses as a class.

Lesson Step Explanatory Notes for the Teacher

6. Teacher returns to the 
content standard to identify 
progress in understanding 
and retaining new content.

In order to identify student progress with the new content, 
ask students to write an exit ticket in response to this stem:

In what ways did the reading, thinking, and writing you did 
today help you understand the content standard? Explain.

7. Closure Ask students to reflect on their current level of 
understanding of the content standard(s) and the literacy 
skill(s) they worked with today by using “fist to five” hand 
signals to the following questions as you display them, read 
them aloud, and ask for student responses:
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Lesson Step Explanatory Notes for the Teacher

7. Closure On a scale of fist to five, where making a fist means not at 
all and holding up all five fingers means so completely that 
you could be the teacher, rate your understanding of the 
following content standard: 

On a scale of fist to five, where making a fist means not at all 
and holding up all five fingers means so completely that you 
could be the teacher, rate your level of understanding of the 
following CCSS literacy skill: 
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