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SEL Schoolwide Action Plan Tool—Positive Culture and Healthy Climate
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Critical SEL Element: Positive Culture and Healthy Climate—Schoolwide policies and procedures are collaborative and equitable; and practices promote schoolwide safety, 
building trusting relationships and a strong community.

Indicators

Safety:

• Physical safety

• Psychological safety, including safety for both
students and teachers to take risks, maintain a
growth mindset, and make choices (agency), as
well as the safety within teacher teams to disagree
without judgement and retaliation

• Social safety

• Emotional safety

Trusting Relationships (positive, supportive, 
collaborative, and open): 

• Staff/student relationships

• Staff/staff relationships

• Student/student relationships

• Staff/family relationships

Sense of Community: 

• Positive language

• Collaboration

• Celebrations (of adult and student accomplishments
as well as cultural and community celebrations)

• Respect

• Empathy and kindness

• Collective efficacy

• Shared leadership, values, beliefs, norms, and
behaviors

Schoolwide:

What it looks like, sounds like, feels like

Classroom:

What it looks like, sounds like, feels like

Safety

• Students feel psychologically safe, as evident through feeling comfortable
advocating for their academic and social-emotional needs, demonstrating a growth
mindset, and feeling comfortable making choices about their learning in multiple
settings throughout the school

• All learning environments are physically safe, and procedures and policies are in
place for adults and students in daily routines throughout the building

• Staff post expectations for students visually throughout the school building
(lunchroom, playground, hallways, classrooms)

• Adults use positive language and actions to promote and model a growth mindset

• Schoolwide discipline is student centered

• Staff support one another in learning about and recognizing unconscious bias

Safety

• Students feel psychologically safe in both academic and social interactions

• The classroom learning environment is physically safe and easy to navigate around,
with the teacher able to see all areas of the room

• Students are given voice and choice in how they learn, in their culture, and in their
physical learning environments

• Students feel comfortable advocating for their academic and social-emotional needs

• Students understand the expectations within the classroom and feel ownership of
their classroom and these expectations

• The student expectations are visually posted in the classroom

• Discipline is student centered
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Schoolwide:

What it looks like, sounds like, feels like

Classroom:

What it looks like, sounds like, feels like

Trusting Relationships

• Students use respectful words and actions with adults and peers

• Adults model prosocial skills

• As a step towards supporting teacher wellness, staff have opportunities to work with 
one another in a reflective capacity, where they can listen to one another and discuss 
emotional reactions to events. This may occur during meetings with the whole team 
or in individual ones on conversations before or after the school day.

• Adults model and support the use of calm-down strategies and self-regulation tools. 
This is genuinely supported by the school with an understanding of the importance 
of teacher wellness.

• Staff dedicates time to relationship building

• Staff works positively with one another and assumes positive intentions of one 
another’s actions

• Adults support the facilitation of peer-mediated conflict and students use conflict 
resolution strategies

Sense of Community

• School staff throughout the building use common language when discussing 
children’s learning, development, and behaviors

• Students respect differences of other students

• The school contains visual displays that promote positive mindsets, kindness, and 
gratitude

• Staff builds collective efficacy around high expectations for students

• There is schoolwide collaboration (teachers work together in vertical and grade-
level teams)

• Teachers are transparent and coordinate efforts across the grade level

• Families understand SEL in the school

• Families feel welcomed and part of the school community, and the school builds in 
opportunities for family engagement throughout the school (multicultural nights, 
parent coffees, and so on)

Trusting Relationships

• Teachers facilitate relationship building with students and between students

• In classrooms, teachers and students use growth mindset language with one 
another and when they share their academic work

• Teachers communicate high expectations and belief in students’ ability to learn and 
achieve to the students

• Teachers maintain an 8:1 ratio for positive interactions to every negative redirection 

• Students understand how to solve conflicts with peers and recognize when it is 
appropriate to seek adult support

• The teacher models and supports conflict resolution strategies among the students 
within the classroom

• Co-teaching relationships model positive adult interaction and collaboration for 
students

Sense of Community

• There is a sense of community and belonging among students within the classroom

• Classmates respect differences in their peers

• Visual displays promote a positive mindset, a belief all children belong and can 
achieve

• Students are encouraged to interact with visual displays in the classroom to honor 
moments of kindness or gratitude

• Families know that teachers care about their child individually and will respond in a 
reasonable timeframe with any concerns the parent has

• Teachers communicate a partnership relationship with families

• Families are welcome to observe and participate in classroom learning

• Families understand what SEL components and standards are being taught at any 
given time and how to support those skills in the home environment
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Schoolwide Examples:

• From the time students enter the bus to when they leave at the end of the day, 
students interact positively with adults throughout the school building. Adult staff 
greet students and make eye contact and use positive language to reinforce and 
remind students of behavior expectations. The entire school staff has the shared 
belief that all students can learn at high levels, and their collaborative efforts can 
have a positive impact on student achievement. This belief translates to a strong 
inclusive community. Staff feels respected within the school and knows the school 
truly cares about their wellbeing. Positive discipline approaches are used in a 
consistent manner and throughout the school.

• Families feel welcomed into the building and know that if they have a concern 
teachers will listen and respond. Families and students feel physically and 
psychologically safe within the school environment. The school staff clearly 
communicates growth mindset ideas with students and families and understands 
that effort and growth are valued. Teachers check in with one another, share 
ideas, collaborate, and use self-regulation strategies with their students and 
peers. Families are greeted upon entering the school building and are viewed as 
contributing partners in students’ education and learning.

Classroom Examples:

• Teachers and students together build a class community where the teacher acts as a 
facilitator of the learning and strong teacher and peer relationships exist. Students 
have rich conversations and work collaboratively. Students are engaged in rigorous 
and differentiated learning tasks that meet the needs of all learners. 

• Students feel comfortable taking responsible risks in their learning, asking questions 
of their teacher and peers, and receiving constructive feedback. Students have the 
mindset that they can do hard things and they can learn at high levels with hard 
work and effort. 

• Classroom management is community based, and students use conflict resolution 
strategies with peers and seek adult help when needed. Students use kind words 
and show respect to their teachers and peers. Each student is valued by the 
others in the classroom, representing the community’s inclusive nature. Teachers 
implement brain-based discipline policies based on individual student needs and 
non-punitive natural consequences. The classroom has a place for students to go 
when they need self-time, and students can use learned strategies to self-regulate. 
Teachers engage in frequent communication with families.

Schoolwide Nonexamples:

• Students enter the building while adults yell behavior corrections. The school lists 
an excessive number of rules, which students have difficulty remembering and 
following. Adults speak to students to correct behavior before they greet them or 
smile. 

• Teachers work in isolation. Teachers develop their own sets of rules and procedures, 
and students do not have consistent expectations throughout the building. Access 
to learning opportunities and positive learning environments is not equitable across 
the building. 

• Teachers complain to one another about students’ behavior. Teachers and students 
operate with a fixed mindset approach, where students see mistakes not as 
learning opportunities but rather as failures. Teachers do not model mistakes 
as opportunities for growth. School staff downplay bullying. Gossiping occurs 
frequently between staff members. Decisions made as a team are later undermined 
by a small group of teachers that decide to go against the decision. Leadership is 
limited to administration and not dispersed throughout the building.

Classroom Nonexamples: 

• The classroom features authoritarian teaching where the learning tasks are mostly 
paper based and students mostly work quietly and independently at their assigned 
desks. The school pulls students receiving special education from the classroom 
environment and engages them in learning that is below grade-level expectations. 

• Students do not feel fully safe and secure in their classrooms because they are 
not always aware of what the teacher expects of them. Rules and expectations 
change based on the teacher’s mood and tolerance level for that day. Teachers use 
ineffective, reactive, and public procedures such as stoplight systems or clip charts 
to ensure “good” behavior in the classroom. Family communication is at a minimum, 
and teachers typically use it to communicate about students’ negative behaviors.
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for Carrying Out the 
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Timeline for the 
Action Plan(s)?
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Next Steps

Source: Adapted from CASEL, 2017; The National School Climate Council, 2007.
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