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Altering the TIME Variable to Facilitate Student Support 
During School Hours 

 
The TIME variable can be modified to facilitate student 

support during school hours by: 
  

I. Scheduling pre-electives when assessments “for learning” indicate large gaps in 
skills needed for students to be successful in a required course. Just extending 
time in a course may not increase achievement.  Additional course time is more 
likely to produce positive results when the extended instructional time is focused, 
intentional, assessment-based, and personal. (E.g., See SREB Ready for High 
School Literacy and High School Math.) 
 
II. Building parallel support in a student’s schedule; for example, a student may 
need to be enrolled in a regular grade level math course which meets daily, but 
simultaneously be enrolled for a temporary period of time in a class period, such 
as an I/E or EEE period, for additional support, tutoring or computer- assisted 
instruction. Scheduling parallel support also can be helpful for students 
transferring in during the school year whose personal assessments indicate gaps 
in their learning. 
 
III. Scheduling trailer courses for students who marginally pass a sequence-based, 
foundation-building course, such as Algebra I and English 9.  It also may be true of 
some science courses. Students needing trailer courses tend to be students who 
receive grades of low C’s and all forms of D’s. There is evidence that students who 
complete “a career-ready course of study, a college-ready one, or both, but 
earned less than a 2.5 grade point average in those classes” were not well 
prepared for life after high school. For those students with less than a 2.5 GPA, in 
particular, find foreign language and math courses stumbling blocks, with Algebra 
II being a major stumbling block (Gewertz, C., p. 8).  Schools having the 4/4 or 
semester/semester block schedules can schedule a foundation class during the 
fall semester, and those who receive F’s can repeat the course during the spring 
semester, possibly with additional support in the form of a tutorial and/or during 
a parallel support period.  Those who receive D’s, C-‘s and C’s can be scheduled 
for a trailer course in the spring where an assessment is made of each student’s 
lack of mastery of required standards and focus just on those standards needing 
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additional work. Trailer courses must be personalized and data-driven - NOT just 
re-teaching course content. If schools implement standards-based grading (SBG), 
students would not be given a low final grade described above.  Instead they 
would likely be given an “E,” extended time grade, and students would continue 
working on mastering course standards during the following semester. 
 
IV. Scheduling selected students with an advisor-tutor who serves as a strong 
advocate, and, when needed, as a tutor to the student needing support.  Students 
who typically need such support have a history of poor attendance, and they tend 
to make grades not consistent with their past performance or assessed abilities. 
These students often have little or no support outside of school.  The advisor or 
student advocate may not be the one who actually tutors when needed but will 
see that the service is provided, which may be in the form of identifying an older 
student who can tutor in a particular course.  It may be a short term referral is 
needed. The focus of the advocate-tutor is constantly to be monitoring the 
students who fall below the radar in many schools. 
 
V. Scheduling most IEP students so they can experience a pre-teaching, co-
teaching, re-teaching cycle of instruction. This format requires that an I/E period 
be included in master school schedules. Controlled heterogeneous groupings also 
facilitate this cycle of instruction.  
 
VI. Scheduling interventions throughout a course, such as courses having high 
sequence. For example in mathematics, if the student does not understand a 
concept being taught in October and the course content moves on, the “hole” for 
that student becomes deeper. To provide interventions throughout a course is 
very difficult for teachers working alone.  Where interventions are provided on a 
long-term basis, teachers work in pairs or in teams and develop block schedules 
where interventions can occur every 10, 15 or 22 days.  See Rettig, M.D. and R.L. 
Canady (1998); (2000) for schedules built for math teams and teacher pairings. 
 

School personnel who have implemented standards-based (SBG) grading 
find it easier to implement these student support structures; in fact, SBG, 
implemented with fidelity, requires that similar structures be in place. 

 
Gewertz, Catherine. Education Week, April 13, 2016. “High School Course ork Seen 

Falling Short,” p. 8.         Canady, Robert Lynn (2016). rlynncanady@aol.com  (434) 296 8515  
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SIX WAYS to ALTER MIDDLE and HIGH SCHOOL SCHEDULES to 
FACILTIATE STUDENT SUPPORTS 

 
Based on individual standards-based student data, 

consider the following: 
 

 Scheduling pre-electives when individual student 
assessments “for learning” indicate large gaps in skills 
needed to be successful in required, block-building courses 
such as mathematics and language arts. 
 

 Scheduling a parallel support (PS) period in a student’s 
schedule. 

 
 Scheduling trailer courses for students who marginally pass 

a sequence-based, foundation-building course, such as 
algebra ONE and English 9. Trailer courses must not become 
just course repeats! 

 
 Scheduling selected students with an advisor-tutor who 

serves as a strong, personal advocate, and, when needed, 
seeks a tutor for student. 

 
 Scheduling interventions throughout courses having high 

sequence, especially foundation-building courses such as 
algebra ONE. 

 
 Scheduling most IEP students so they experience a pre-

teaching, co-teaching, re-teaching cycle of instruction. 
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