
Behavior Solutions ©
 20

21 Solution Tree Press • SolutionTree.com
V

isit go.SolutionTree.com
/RTIatW

ork to dow
nload this free reproducible.

R
E

P
R

O
D

U
C

IB
L

E

page 1 of 2

Five Stages of Functioning as a PLC for RTI

Questions That Define the Stage Tier 1 (Prevention): Stage Description Tier 2 (Intervention): Stage Description Tier 3 (Remediation): Stage Description

Stage 1: Complying

What is the purpose of this meeting?

What do we do in this meeting?

Why do we have to meet?

The schoolwide team is established but 
does not understand the purpose or 
outcomes for meeting.

The team members do not know what they 
are supposed to do in the meeting.

Administrators are not clear on where to 
begin.

Members typically believe this meeting is 
a waste of their time because nothing gets 
done.

Meetings become a venting session about 
student behavior.

There is a meeting structure. 

The schoolwide Tier 2 subset team is 
established but does not understand the 
purpose or outcomes for meeting.

The team members do not know what they 
are supposed to do in the meeting and 
how often they are supposed to meet.

Administrators are not clear on where to 
begin.

Members typically believe this meeting is 
a waste of their time because nothing gets 
done.

Meetings become a venting session about 
limited resources and student behavior.

The intervention team is established 
but does not understand the purpose or 
outcomes for meeting.

The team members do not know what 
they are supposed to do in the meeting. 
Specifically, the general education and 
special education members are confused as 
to why they have to meet together.

Administrators are not clear on where to 
begin.

Members typically believe this meeting is 
a waste of their time because nothing gets 
done.

Meetings become a venting session about 
student behavior.

Stage 2: Identifying the need

What are we doing to address our 
students’ behavior needs?

What do we currently have in place for 
data collection?

The team meets regularly but does not 
utilize data to identify the school’s needs.

The team has not established shared 
commitments.

The team understands there is a need for 
RTI but does not follow the PLC process to 
identify the need.

The schoolwide Tier 2 subset team meets 
regularly but does not utilize data to 
identify and establish entry and exit criteria 
for Tier 2 interventions.

The team has not established shared 
commitments.

The team understands there is a need for 
RTI but does not follow the PLC process to 
identify the need.

The intervention team meets regularly 
but does not utilize data to identify 
and establish the school’s Tier 3 needs. 
Although there are general education 
and special education members on the 
team, they revert to working in silos after 
identifying individual students’ needs.

The team has not established shared 
commitments.

The team understands there is a need for 
RTI but does not follow the PLC process to 
identify the need.
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Stage 3: Identifying roles and responsibilities for all

What should we focus on when it comes 
to essential behavior standards for our 
students?

What should we teach, and what does 
intervening look like for our school?

What data do we use if students are not 
responding?

The team begins to understand its role and 
responsibilities, but the PLC process is not 
consistently in place.

Data are used at some, but not all, 
meetings to make decisions.

Not all stakeholder input is considered.

Tier 1 prevention decisions are not based 
on schoolwide behavior data.

No schoolwide SMART goals are 
established.

The schoolwide tier 2 subset team begins 
to understand its role and responsibilities, 
but the PLC process is not consistently in 
place.

Tier 2 data are used at some, but not all, 
meetings to make decisions.

Not all stakeholder input is considered.

Tier 2 decisions are not based on 
schoolwide behavior data. 

No Tier 2 SMART goals are established.

The intervention team begins to 
understand its role and responsibilities, but 
the PLC process is not consistently in place.

Tier 3 data are used at some, but not all, 
meetings to make decisions.

Not all stakeholder input is considered.

Tier 3 decisions are not based on individual 
student behavior data or fidelity of the 
implementation of the behavior plan. 

No Tier 3 SMART goals are established.

Stage 4: Analyzing and adopting the essential behaviors that students must learn

What does mastery of essential behavior 
standards look like?

How will we know if students have learned 
and generalized them?

How can we help each other improve 
the culture in our school and in every 
classroom?

Meetings center on students demonstrating 
essential behavior standards.

Tier 1 interventions are designed and 
implemented based on schoolwide data 
and stakeholder input. 

SMART goals are developed around 
schoolwide teaching and prevention needs.

In-depth conversations about data and 
stakeholder input lead to next steps.

Criteria for proficiency are established as a 
team and shared with all stakeholders.

Meetings center on students who need  
Tier 2 reteaching opportunities for essential 
behavior standards.

Tier 2 interventions are designed and 
implemented based on schoolwide data 
and stakeholder input. 

SMART goals for Tier 2 interventions are 
developed and revisited at every meeting.

In-depth conversations about data and 
stakeholder input lead to next steps.

Criteria for mastery are established as a 
team and shared with all stakeholders.

Meetings center on students who need  
Tier 3 remediation opportunities for 
essential behavior standards.

Stage 5: Collective ownership of the Plan–Do–Study–Act process

How do we use a continuous improvement 
model (such as Plan–Do–Study–Act) to 
make sure teams are implementing best 
practices for behavior?

How do we function as a PLC to assign 
RTI?

How do we know if our response is 
working for students?

The team understands that schoolwide 
practices need to be adjusted based on 
schoolwide data and needs.

The team revisits its schoolwide SMART 
goals, schoolwide data-based problem 
statements, implemented actions, roles, 
responsibilities, timelines, and decision 
rules for success (meeting goals) at 
every meeting. Extension opportunities 
are established for students mastering 
essential behavior standards.

The schoolwide Tier 2 subset team 
understands that Tier 2 practices need to 
be adjusted based on schoolwide data and 
needs.

The team revisits its Tier 2 SMART goals, 
Tier 2 data-based problem statements, 
implemented actions, roles, responsibilities, 
timelines, and decision rules for success 
(meeting goals) at every meeting.

Additional opportunities for mastering 
retaught essential standards are offered to 
students.

The intervention team understands that 
Tier 3 practices need to be adjusted based 
on schoolwide data and needs.

The team revisits its Tier 3 SMART goals, 
Tier 3 data-based problem statements, 
implemented actions, roles, responsibilities, 
timelines, and decision rules for success 
(meeting goals) at every meeting.

Data-based collaboration between general 
education and special education guides 
decision rules and additional intensive 
supports.
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