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Chapter 7: Next Steps
Please complete the following next steps as you consider changes that may be appropriate for 
your school or district to ensure that you value skills as much as or more than content.

1. Examine current practices by considering the following questions.

• How much class time is spent on knowledge building and acquisition, and how 
much class time is spent on applying, explaining, justifying, and reasoning with 
content knowledge?

• To what extent do learning targets and class and course outcomes balance content 
acquisition and skill application?

• To what extent are Bloom’s levels 4–6 and Webb’s levels 3–4 part of the rich 
learning experiences with which students engage? 

• To what extent do assessments and other evidence-gathering tools match the 
higher-level-thinking skills that students are increasingly asked to perform?

• In what ways might pacing guides or curriculum maps unintentionally, through 
rigidities, limit the amount of time that students spend engaged in deeper thinking?

• In what ways does the quantity of content within guides and maps inhibit teachers’ 
ability to engage students in deeper thinking?

• How have professional learning opportunities built educators’ capacity to embed 
skills practice with content acquisition?

• How has the work of PLCs enhanced teams’ capacity to embed skills practice with 
content acquisition?

• How do leaders encourage and reinforce the need to embed skills practice with 
content acquisition?

2. Discover research- and evidence-based common-sense practices by doing the following.

• Re-explore the frameworks and standards for your subject area, or the content 
within your grade level, and make sense of the shifts within these documents that 
emphasize the skills that students must develop.

• Dedicate class time within periods, days, units, and years to knowledge acquisition 
and skill application for new concepts, content, and skills that have been introduced 
and initially practiced. 

• Ensure that collaborative teams consider behavioral (or soft or noncognitive) 
skills (see chapter 5, page 73) and embed these within learning experiences along 
with the skills represented in Bloom’s (1956) taxonomy, Webb’s (1997) Depth 
of Knowledge model, the Standards for Mathematical Practice (NGA & CCSSO, 
2010b), and the science and engineering practices of the Next Generation Science 
Standards (NGSS Lead States, 2013). 

• Reflect on pedagogies, lesson designs, and strategies that you use in class, 
and learn about and implement practices that extend student learning beyond 
knowledge acquisition.
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• Revisit pacing guides and curriculum maps to ensure that you have time to 
differentiate teaching and learning and give students opportunities to apply, 
explain, justify, and reason.

• Consider making processing activities like claims-evidence-reasoning a staple of 
students’ processing of knowledge and information in all content areas.

• Ensure that assessments are measuring students’ ability to apply reasoning skills, 
and use evidence generated through these assessments to inform future teaching 
and learning.

3. Identify what you will stop doing, and develop a stop-doing plan.

4. Identify what you will start doing, and develop a start-doing plan.
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