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R E P R O D U C I B L E

Strategy Implementation Guide

Anchor 
Statements

Beyond Proficient  
PLC Tight

Proficient  
PLC Right

Below Proficient  
PLC Lite

Prerequisite 
One: Educators 
work in 
collaborative 
teams, rather 
than in 
isolation, and 
take collective 
responsibility 
for student 
learning.

Teachers meet weekly in 
collaborative teams for a 
minimum of sixty minutes 
during the regular school day. 
Teams work interdependently 
to improve their practice and 
enhance student learning.

Teams monitor their 
collaborative practice and 
continuously utilize notes, 
refine SMART goals, and 
adjust protocols to increase 
effectiveness and efficiency. 
They identify practices they 
want to keep that are working, 
those they want to drop that 
are ineffective, and ones they 
need to create to increase 
productivity.

The strength of each team 
member is leveraged, and 
new team members are 
seamlessly merged into the 
PLC process. The teachers 
embrace cognitive dissonance, 
ultimately reaching consensus. 
Team members hold each 
other accountable to the 
collective decisions made.

Teachers meet weekly in 
collaborative teams for a 
minimum of sixty minutes 
during the regular school 
day. They write norms 
and SMART goals and 
participate in common 
planning to improve 
student learning.

Teams work together to 
improve their practice 
and enhance student 
learning. They delegate 
to maximize efficiency. 
The team encourages all 
voices and ideas to be 
heard, and consensus is 
reached.

Teachers meet in teams 
for a minimum of forty-
five minutes per week 
during the regular school 
day. They depend on 
the outside support to 
establish norms and 
goals to make the shift 
from discussing topics 
of mutual interest and 
sharing ideas, materials, 
and resources to a focus 
on aligning to common 
outcomes that impact 
student learning.

The team errs on the side 
of congenial, surface-level 
interactions as they try to 
reach agreement.

Prerequisite 
Two: 
Collaborative 
teams 
implement a 
guaranteed 
and viable 
curriculum, unit 
by unit.

Teams reflect on student data 
and the prioritized standards, 
learning targets, “I can” 
statements, and pacing guides 
they identified for the prior 
year. This informs the team 
what needs to be adjusted for 
the upcoming year or unit.

Teacher teams consistently 
review prior and successive 
grade- or course-level 
standards to determine the 
prerequisite skills students 
need to access new learning.

Teams identify levels of 
student proficiency and 
commit to teach to mastery, 
rather than cover the 
curriculum.

Teams prioritize and 
unwrap standards, identify 
learning targets, write 
“I can” statements, and 
create common pacing 
guides. Proficiency levels 
are determined for each 
standard and learning 
target.

Teacher teams 
occasionally review prior 
and successive grade- or 
course-level standards to 
determine the prerequisite 
skills students need to 
access new learning.

They commit to teach to 
mastery rather than cover 
the curriculum.

Teacher teams prioritize 
and unwrap standards, 
identify learning targets, 
and follow pacing guides 
created by the district or 
the publisher.

Decisions are influenced 
by what teachers believe. 
Lessons are based on 
what they know the 
best, like the most, have 
materials for, or what is 
included in the textbooks 
in order to meet the needs 
of all students.

Curriculum decisions are 
based on perception and 
past practice.

page 1 of 3

go.SolutionTree.com/PLCbooks


Energize Your Teams © 2022 Solution Tree Press • SolutionTree.com 
Visit go.SolutionTree.com/PLCbooks to download this free reproducible.

R E P R O D U C I B L E

Anchor 
Statements

Beyond Proficient  
PLC Tight

Proficient  
PLC Right

Below Proficient  
PLC Lite

Prerequisite 
Three: 
Collaborative 
teams monitor 
student learning 
through an 
ongoing 
assessment 
process that 
includes 
frequent, team-
developed, 
common 
formative 
assessments.

Teams reflect on student data 
and the valid and reliable 
common formative and 
summative assessments they 
administered during the prior 
school year. This informs the 
team what common formative 
and summative assessments 
they need to refine for the 
upcoming year or unit.

Assessments are created 
prior to teaching the unit. 
Summative assessments align 
to the standard and common 
formative assessments to 
learning targets.

Teams ensure alignment 
between test items, essential 
standards, learning targets, 
and proficiency levels.

A clear timeline for 
administering and scoring 
assessments is established.

Teacher teams share 
the responsibility for 
creating the common 
formative and summative 
assessments they 
administer on a regular 
basis throughout the 
school year.

Assessments are created 
prior to the team teaching 
the unit. Assessment 
items align to the essential 
standards, learning 
targets, and proficiency 
levels.

A clear timeline for 
administering and 
scoring assessments is 
established.

Teacher teams rotate the 
responsibility for creating 
common summative 
assessments they 
administer periodically 
throughout the school 
year.

Teams lean heavily on 
district- or publisher-
created assessments 
designed to monitor all 
standards. Discussions of 
assessment results focus 
on general overall scores 
by group of students so 
grades can be assigned.

Prerequisite 
Four: Educators 
use the results 
of common 
assessments 
to improve 
individual 
practice, build 
the team’s 
capacity to 
achieve its 
goals, and 
intervene and 
enrich on behalf 
of students.

Teacher teams reflect and 
analyze the prior year’s 
state, district, and their own 
common formative and 
summative assessment results 
to determine the impact of 
their teaching. This informs 
the team on patterns and 
effectiveness of their shared 
practice.

Teams combine this analysis 
with results from common 
assessments given in each 
unit to determine which 
instructional strategies they 
should retain, refine, or 
replace.

Patterns in answers are 
investigated to determine 
students’ strengths and 
common errors.

The team identifies specific 
groups of students for 
intervention and extension by 
name and by skill.

Teacher teams analyze 
the results of common 
formative and summative 
assessments to identify 
which students need more 
time and support.

Teams begin to make the 
shift from intervention 
and extension based on 
overall score to identifying 
specific groups of 
students for intervention 
and extension by name 
and by skill.

Teacher teams review 
results from state-, 
district-, and publisher-
created summative 
assessments to monitor 
overall student progress 
or generate grades.
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Prerequisite 
Five: The school 
(or each team) 
provides a 
systematic 
process for 
intervention and 
extension.

Teacher teams provide 
students with environment 
and remedial support as 
well as targeted and timely 
interventions that are 
systematic, practical, effective, 
essential, and directive, 
without missing instruction in 
another core subject.

Teams provide students 
certain access to intervention 
and extension on essential 
standards and learning targets 
in the middle of the unit (Tier 1)  
and the end of the unit (Tier 2).  
The school has structures in 
place to support students 
needing remediation on 
foundational skills (Tier 3).

The school and team 
consistently reflect on data 
to identify the effectiveness 
of their intervention and 
environment process.

Students are provided 
feedback, so they are clear on 
how to improve and extend 
their learning.

Teacher teams provide 
students with extension 
and remedial support 
as well as targeted and 
timely interventions that 
are systematic, practical, 
effective, essential, and 
directive, without missing 
instruction in another core 
subject.

Teams provide students 
certain access to 
intervention and extension 
on essential standards 
and learning targets in 
the middle of unit (Tier 
1) and the end of the 
unit (Tier 2). The school 
has structures in place 
to support students 
needing remediation on 
foundational skills (Tier 3).

Teacher teams 
provide students with 
opportunities to receive 
additional intervention, 
extension, and remedial 
support based on an 
overall score or grade.
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