Pairing Sounds, Articulation, and Letters

In the past, researchers have advocated teaching sounds first, then letters. More recent research has shown a reciprocal rela-
tionship between phonological skills and letter knowledge (McBride-Chang, 1999; Wagner, Torgesen, & Rashotte, 1994) and
that teaching letters and sounds at the same time proves beneficial (Piasta & Wagner, 2010). Further, multiple research stud-
ies show that integrating sounds and mouth movements (articulation) is beneficial when teaching letters (Roberts, 2027,
Roberts et al., 2019).

When teaching sounds, ask students to notice how their lips, mouth, and tongue move. Not only does connecting sounds to
articulation (mouth movements) add value as students learn phonemes, it also helps them connect sounds to letters and
the alphabet (Roberts, 2021; Roberts et al., 2019).

This strategy is a simple but effective sequence for pairing sounds, articulation, and letters. It is important to follow the
sequence consistently to support students as they connect sounds with mouth movements and letters.

Strategy: Pairing Sounds, Articulation, and Letters

Pillar: Phonemic Awareness

Grade Level: Instructional Grouping: Materials:

MK O Whole Group . Letter image, mouth movement card, small mirrors for students

M ™ Small Group Consider This:

0o & Individual + Protocols, or sequencing steps, are important when matching
sounds and letters. Keep in mind that we are making the invisible

Hs visible through sound articulation and mouth movement images.

D4 + Protocols are particularly important when working with

us struggling readers.

e

What is it? When students understand the alphabetic principle, matching sounds with letters benefits early learners.

Why is it important? While phonemic awareness focuses on sounds, evidence suggests contextualizing sounds with
letters and articulation (mouth movements) benefits reading and spelling (Castiglioni-Spalten & Ehri, 2003). The specific

sequences of this strategy provide consistency as we introduce sounds and mouth movements and pair them with letters.

What works in the classroom?
Sequence for Pairing Sounds and Letters With Articulation (Mouth Movements)
Display the new letter and mouth image pictures. Provide students with
mirrors at their desks or tables.
1. Show the mouth movement picture.
2. Then say to students, “Look at the mouth movement picture. The letter

is ,and the sound is .

3. Hold the mouth image below your mouth. Say the name and sound,

exaggerating your mouth movements. Do this two times.
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Students:
Students repeat the name and sound two times.
Teacher:

1. Pass out mirrors. Model looking at your mouth in the mirror and say the sound or letter.

2. Tap your head and say to students, “Think. Show how your mouth makes ____ (letter name and sound).”

3. Hold mirror and say to students, “Look at your mouth and say ____ (letter name and sound).” Repeat two more times.
Students:
Students repeat the name and sound twice.
Teacher:

1. Say to students, “Look at the mouth movements that make the letter. Say ____ (letter name and sound)”

2. Show the mouth movement picture. You can also refer to the image on the sound wall (described in chapter 1, page
43) in the classroom.
Students:

Holding mirrors, students repeat the sound and name the letter three times while looking at themselves in the mirror.

References

Castiglioni-Spalten, M. L., & Ehri, L. C. (2003). Phonemic awareness instruction: Contribution of articulatory segmentation to novice

beginners’ reading and spelling. Scientific Studies of Reading, 7(1), 25-52. https://doi.org/10.1207/S1532799XSSR0701_03

McBride-Chang, C. (1999). The ABCs of the ABCs: The development of letter-name and letter-sound knowledge. Merrill-Palmer
Quarterly, 45(2), 285-308.

Piasta, S. B., & Wagner, R. K. (2010). Developing early literacy skills: A meta-analysis of alphabet learning and instruction. Reading
Research Quarterly, 45(1), 8-38. https://doi.org/10.1598/RRQ.45.1.2

Roberts, T. A. (2021). Learning letters: Evidence and questions from a science of reading perspective. Reading Research Quarterly, 56(S1),
S171-S192. https://doi.org/10.1002/rrq.394

Roberts, T. A., Vadasy, P. E, & Sanders, E. A. (2019). Preschoolers’ alphabet learning: Cognitive, teaching sequence, and English proficiency
influences. Reading Research Quarterly, 54(3), 413-437. https://doi.org/10.1002/rrq.242

Wagner, R. K., Torgesen, J. K., & Rashotte, C. A. (1994). Development of reading-related phonological processing abilities: New evidence
of bidirectional causality from a latent variable longitudinal study. Developmental Psychology, 30(1), 73—87. https://doi.org/10.1037/00
12-1649.30.1.73

age 2 of 2
Fifty Strategies to Ensure K-6 Literacy Success © 2026 Solution Tree Press ¢ SolutionTree.com pag

Visit go.SolutionTree.com/literacy/FSK6 to download this free reproducible.



https://go.SolutionTree.com/literacy/FSK6



