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R E P R O D U C I B L E

Figure 6.7: Continuum of Practice for Common Assessment

Knowledge 
and Practice

Level of Use or Implementation

Limited Emerging Established Strategic

Collective 
purpose and 
mindset

Teams are unclear 
on the real purpose 
of common 
assessments. They 
may perceive that 
they will be used 
to evaluate them 
and will simply 
result in busywork 
or comparisons 
between teachers.

Teams are building 
knowledge about 
the purpose and 
power of common 
assessment. While 
they may still 
have questions or 
concerns, they have 
a general sense that 
they are used to 
help students learn 
more and are not 
intended to be used 
for the purpose 
of comparing or 
evaluating team 
members.

Teams are working 
with a clear 
purpose as they 
design and use 
their assessments. 
While they may 
still have questions 
about the process, 
their focus is clearly 
on learning. The 
teams have moved 
from compliance to 
commitment to the 
process.

Teams have a high 
level of confidence 
and ongoing 
commitment in the 
use of common 
assessments. They 
continue to focus 
on improvement 
in both the 
assessment process 
itself as well as the 
use of results. 

Collaborative 
design of 
quality 
assessments

Teams have 
not created an 
assessment plan 
to guide their 
assessment work.

Teams haven’t yet 
started to look at 
issues connected 
with writing 
quality questions 
or clarifying their 
expectations for 
proficiency.

Teams are learning 
the process for 
planning their 
assessments prior 
to each unit using a 
backward planning 
process. Learning 
targets drive the 
design. 

Teams are learning 
about writing 
quality questions 
and are applying it 
to their work. 

Teams have a 
clear assessment 
plan outlining the 
learning targets 
and assessment 
items to be used. 
Considerations for 
rigor and alignment 
with high-stakes 
items are integrated 
within the design. 

Distractors in 
selected-response 
or multiple-choice 
items are common 
error answers. 

Teams are in 
consensus about 
the evidence 
members consider 
for proficiency in 
student learning 
and engage in 
conversations 
to reach that 
consensus.

Teams are confident 
in their planning 
process. They 
naturally evaluate 
the effectiveness 
of each assessment 
plan after the 
assessment is given 
to determine if the 
right targets were 
assessed and the 
best item type was 
chosen.

Products are 
exemplary. 

After each 
assessment, teams 
reflect on the 
questions they 
used to determine 
if those questions 
were effectively 
written. 
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Knowledge 
and Practice

Level of Use or Implementation

Limited Emerging Established Strategic

Use of results 
to examine 
practices and 
take action

Teams do not 
analyze results. 
They may look at 
averages for whole 
classes but are not 
using a protocol to 
dig more deeply and 
use the results to 
take action.

Teams are learning 
to move through 
the analysis of 
results by using a 
common protocol 
but need support or 
facilitation as they 
examine the results 
by learning target. 

Teams use a pro-
tocol to analyze 
the results of their 
assessment and 
identify students 
who need additional 
time and support. 
Teams also reflect 
on the quality of 
their assessment 
items and note areas 
to change for the 
next time the unit is 
taught. Their analy-
sis drives actions 
to further support 
students and reflect 
on their instructional 
practices. 

Teams are taking 
both the short-
term and long-term 
view of assessment 
results, making 
instructional 
changes to impact 
this year’s students 
but also making 
the investment for 
future students 
by using results 
to refine their 
instructional 
strategies, pacing, 
and assessments. 

Student 
engagement 
with the 
assessment 
process

Students are not 
actively part of the 
assessment process.

Students are clear 
on learning targets, 
but teams have not 
yet implemented 
intentional actions 
to tie evidence of 
learning to those 
targets.

Teams make 
intentional efforts 
to tie student 
evidence of learning 
and feedback to 
the learning goals. 
Students engage 
in the process of 
analyzing their 
strengths and 
weaknesses. 

Students are 
continuously 
gauging their 
progress along their 
learning targets 
within the unit. 
They give and get 
feedback from 
various formative 
efforts and are 
empowered with 
strategies to close 
the gap in areas 
where they are not 
yet proficient. 
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