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R E P R O D U C I B L E

Table 4.1: Accommodations and 
Modifications in the Classroom

Curriculum Assessment

Location: Provide a quieter classroom area, study, or computer 
carrel in a different setting, such as a resource room or media 
center, for instruction or application.

Location: Provide a quieter classroom area, study, or computer 
carrel in a different setting, such as a resource room or media 
center, for assessment.

Preparation: Establish a baseline level of prior knowledge. Provide 
classroom strategy tables with items such as pre-sharpened pencils, 
erasers, pencil grips, graphic organizers, transitional word lists, 
hundred’s charts, number lines, and other items that honor the 
principles of UDL. Distribute calendars and academic schedules at 
the beginning of the unit to pace students with the assignments.

Preparation: Inform students of types of questions you will use. 
Provide advanced notice for quizzes and tests and encourage 
students to use personal agendas or class calendars for both short- 
and long-range assessments.

Quantity: Offer small-group instead of whole-class instruction, 
repetition of concepts, and fewer questions (for example, ask 
students to complete only odd- or even-numbered items in class or 
homework assignments).

Quantity: Test in smaller groups within the classroom instead 
of larger whole-class assessment to provide a lower student-
teacher ratio. Require students to complete fewer items on tests, 
and conduct more frequent testing to gauge their understanding. 
Reduce the number of answer choices on tests (for example, three 
multiple-choice options instead of four).

Quality or depth: Monitor students more closely during 
independent assignments to ensure vocabulary and concepts are 
on their instructional levels, and apply individualized learning 
goals and objectives based on the students’ prior knowledge or 
entry points.

Quality or depth: Mark observational checklists on a quarterly 
basis to denote progress in academic and social areas; review work 
samples in portfolios with frequent teacher-student conferencing to 
gauge levels and progress; and provide frequent, yet realistic praise 
and feedback for not only mastery but also for students’ efforts and 
progress toward achievements.

Time and scheduling: Offer extended time to write notes or 
complete in-class work and frequent or longer breaks if physical 
stamina or attention is an issue. Give assessments in the morning 
if student attention is better at that time due to medication 
or distractibility.

Time and scheduling: Offer extended time, frequent breaks, and 
tests in the morning or before or after lunch.

Materials and resources: Use a larger type font on worksheets 
or provide magnification overlays; employ tactile graphics such as 
raised-line drawings and relief maps; delete extra verbiage and 
use uncluttered formats (for example, numbered steps, color-coded 
sections, or more space between questions or problems); infuse 
additional graphic organizers, curriculum-related visuals, and 
student- and teacher-created study guides; use supplemental texts; 
add time for review sessions; allow use of headphones to block out 
distractions; employ more manipulatives (for example, counting 
chips, calculators, number lines, and electronic dictionaries); employ 
word-prediction programs, sound-amplification systems, or wireless 
microphones; and increase technology as needed.

Materials and resources: Allow students to record answers 
in a test booklet rather than on a bubble sheet; allow students 
to digitally record responses, dictate them to an adult or peer 
scribe, or write them with a keyboard as a computer response; 
allow students to use headphones or masking tools to block 
out distractions; and allow more or different manipulatives 
(for example, counting chips, calculators, number lines, and 
electronic dictionaries).

Delivery: Use audio-amplification devices; vary multiple 
intelligences in lessons; offer sign language or total communication 
choices; provide braille editions of worksheets, texts, and 
assessments; clarify directions for independent or cooperative 
projects with clear, concise language and modeling (for example, 
offer step- by-step directions and modeling on how to solve 
mathematics problems, write essays, or fluently read passages); 
face students when speaking if the students are lip-reading; and 
increase visuals, such as slide deck presentations.

Delivery: Honor multiple intelligences for assessment choices; 
offer sign language or total communication as needed; use 
audio-amplification devices when delivering directions; provide 
braille editions of assessments; reword directions; provide models 
(for example, rubrics); share acceptable work samples; use more 
instructions as appropriate; and offer ongoing, immediate, and 
realistic feedback.
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