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Student Engagement Needs Inventory—Grades K–3
This is a long process. Administer the inventory as follows.

• Read the inventory aloud to students in K–2; grade 3 students tend to have better reading skills. 

• Question only one student at a time to avoid students’ repeating each other’s answers. 

• Take breaks after ten questions. 

• If a student doesn't answer after being asked twice, leave the question blank. Do not count it 
as an answer.

• You can administer sections over multiple days to avoid tiring them.

• The classroom teacher needn’t be the interviewer. A staff member, interventionist, or parapro-
fessional can administer the inventory. 

•  Students choose among sad (no, not much), neutral (sometimes), and happy (yes, a lot) face 
images for their responses. Numbers make scoring easier.

• Even though using the entire population produces more precise data, consider taking a ran-
domly selected sample for your class or grades K–3. Thirty samples are statistically enough to 
give a picture of your school’s engagement.

Completing this inventory is difficult for kindergarteners, but you can still learn interesting things 
from their responses and their follow-up statements.

Score the inventory to the hundredth decimal. To find the mean for the overall engagement outcome, 
add all the students’ scores from all thirty questions and then divide by 30. Note: Pay special attention 
to the questions labeled Reversed. Flip the scores for those questions before calculating the total. The 
lower score in this case is actually the highest rating. For reversed K–3 scores, tally a frowning face (1) 
as a 5 before calculating the mean. For a neutral face (3), the score stays as is.

Source: Adapted from García-Ros, R., Pérez-González, F., Tomás, J. M., & Fernández, I. (2017). The schoolwork engagement 
inventory: Factorial structure, measurement invariance by gender and educational level, and convergent validity in secondary 
education (12–18 years). Journal of Psychoeducational Assessment, 36(6), 588–603; Green, J., Nelson, G., Martin, A. J., 
& Marsh, H. (2006). The causal ordering of self-concept and academic motivation and its effect on academic achievement. 
International Education Journal, 7(4), 534–546; Martin, A. J. (2007). Examining a multidimensional model of student 
motivation and engagement using a construct validation approach. British Journal of Educational Psychology, 77(2), 
413–440; Ng, C., Bartlett, B., & Elliott, S. N. (2018). Empowering engagement: Creating learning opportunities for 
students from challenging backgrounds. New York: Springer; Orkin, M., Pott, M., Wolf, M., May, S., & Brand, E. (2018). 
Beyond gold stars: Improving the skills and engagement of struggling readers through intrinsic motivation. Reading & Writing 
Quarterly, 34(3), 203–217; Parsons, S. A., Nuland, L. R., & Parsons, A. W. (2014). The ABCs of student engagement. 
Phi Delta Kappan, 95(8), 23–27; Schilling, J. C. (2009). A quantitative and qualitative investigation of variability 
and contextual sources related to the academic engagement of minority and economically disadvantaged adolescents. 
Published doctoral dissertation, University of Virginia, Charlottesville; Snipes, J., & Tran, L. (2017). Growth mindset, 
performance avoidance, and academic behaviors in Clark County School District (REL 2017–226). Washington, DC: 
Institute of Education Sciences; Wang, Z., Bergin, C., & Bergin, D. A. (2014). Measuring engagement in fourth to twelfth 
grade classrooms: The classroom engagement inventory. School Psychology Quarterly, 29(4), 517–535. 
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1—No, not much   3—Sometimes   5—Yes, a lot

 

1
 

3
 

5

1. If I don’t understand my work at first, I keep trying until I understand it.

2. I feel good about myself when I really understand what I’m learning. 

3. I think up new questions in my mind as we work in class.

4. If I make a mistake, I try to figure out the right answer. 

5. I work with my classmates, and we learn from one another. 

6. I join in class discussions. 

7. In this class, I know my learning goals. 

8. The main reason I work is to not disappoint my parent or parents.

9. In this class, sometimes I don’t raise my hand or participate in discussions because I am afraid to 
seem silly.

10. I would rather do easy work that I can do well than do things that are hard, where I might learn more.

11. When I work at home, I work in a quiet place. 

12. Before I begin working in class, I make a plan to help make sure I do it right. 

13. I finish my assignments. 

14. I check my book, materials, or classroom posters to help me know what I’m learning. 

15. I turn in assignments on time.

16. I come to class with all of my materials. 

17. In this class, I can show what I learned in different ways. 

18. The teacher listens to us about what the class is going to learn. 

19. In this class, I’m often unsure how I can avoid doing poorly.

20. When tests and assignments are coming up in this class, I worry a lot.

21. My teacher believes in me. 

22. Most mornings, I feel like going to school when I get up. 

23. I can count on my teacher to help me understand what I am learning. 

24. My teacher encourages me to try hard. 

25. The things I am learning are important to me. 

26. I feel content when I’m working. 

27. The things I am learning in class are interesting to me.

28. What we learn in this class reminds me of things outside of school. 

29. I am afraid to try hard because I might not do well.

30. My teacher doesn’t care about me.
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