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R E P R O D U C I B L E

Protocol for Developing an Assessment Plan

Step Description of Process Coaching Support

1. Make your 
assessment 
valid by 
planning it first.

Teams agree on which learning 
targets to assess, choosing 
essential learning targets that have 
been taught.

Coach may need to help teams identify which 
targets they should assess. Teams can’t assess 
every learning target that comes from an essential 
standard, so they must choose the most important. 

2. Match the item 
type to the rigor 
of the learning 
target.

Teams agree on the rigor level of 
the learning target. This information 
may come straight from their 
unwrapping template.

Coach points out that teams must go back to this 
step in the unwrapping process so they don’t miss 
the rigor the target implies.

3. Determine 
the number of 
items needed 
to ensure 
reliability.

Teams determine what type of 
items to write and how many they 
will use based on the rigor level of 
the target.

Note that the DOK 3 and 4 levels on the assessment-
planning template are highlighted to remind teams 
that teams will probably not be able to assess 
targets using multiple-choice questions. Coaches 
should point this out as teams begin their work 
together. When using multiple choice, teams need a 
minimum of three to four questions for each learning 
target. Targets with constructed response only need 
one question but it needs to be well written. (See 
advice in Action 3).

4. Set proficiency 
expectations.

Teams complete the “Expectations 
for Proficiency” column in figure 
3.5 (page 92) by agreeing how 
many multiple-choice items 
students must get correct or what 
the rubric level expectation is for 
constructed response. 

At this step, it’s critical for teams to examine the 
data learning target by learning target. That is, they 
want to know which students were not proficient 
on each of the learning targets being assessed. On 
formative assessments, there isn’t any value to an 
overall assessment score.

We can’t find any research that determines how 
many multiple-choice items a student must get 
correct, but most teams are comfortable with two 
out of three or three out of four.  

Source: Bailey, K., & Jakicic, C. (2017). Simplifying common assessment: A guide for Professional Learning 
Communities at Work. Bloomington, IN: Solution Tree Press.

https://go.SolutionTree.com/PLCbooks

