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REPRODUCIBLE

Second Draft of Instructional Framework for 
Behavior Management for Paraprofessionals

Key 
Component

Level 1
Beginning

Level 2
Developing

Level 3
Fluent

Level 4
Exemplary

Reinforces 
expectations 
for student 
behavior

Struggles to follow 
the behavior plan the 
teacher or team has 
constructed. Needs 
frequent reminders to 
follow the plan.

Changes the plan 
periodically without 
consultation or 
discernment. Focuses 
on fair being equal. 

Understands the 
reasons for specific 
elements of the 
behavior plan and 
knows why the teacher 
or team has picked 
specific strategies for 
an individual student. 
Follows the plan 
and allows for some 
deviation based on 
common sense.

Guides student in self-  
assessing success 
relative to ISBP. Works 
with student and teacher 
to follow the plan and 
asks supervisor for ways 
to make the plan even 
stronger. Contributes 
relevant information 
around constructing 
the ISBP in the case 
conference setting.

Appropriately 
responds 
to student 
misbehavior

Does not engage with 
students who are 
misbehaving. Ignores 
misbehavior or engages 
another staff member 
to respond to the 
misbehavior.

Takes misbehavior 
personally. Does 
not connect adult 
behavior to student 
misbehavior. Believes 
there is “no reason” for 
the misbehavior. May 
unknowingly trigger a 
student to misbehave.

Effectively de-escalates 
student behavior and 
seeks to correct versus 
punish misbehavior.

De-escalates student 
behavior and recognizes 
the need to de-escalate 
his or her own behavior 
and to stay calm. 
Maintains a focus on 
teaching replacement 
behaviors when the 
student is calm.

Uses proactive 
and prevention 
techniques 
with students

Presents with a rigid 
mindset and can 
become insistent around 
a specific issue, resulting 
in escalation of student 
behavior.

Makes judgment errors 
in terms of the need 
around prevention. 
Stays in one place 
(either too close or 
too far away) while 
on duty—unable to 
intervene and prevent 
misbehavior.

Is flexible and relies on 
a variety of prevention 
techniques that can be 
used interchangeably 
with different students 
in different contexts. 
Is seen to be in a 
reinforcing state of 
mind.

Utilizes subtle and 
proactive techniques 
to manage student 
behavior before it 
becomes negative. Takes 
extra time to develop 
one-on-one relationships 
with many students to 
prevent misbehavior.

Engages in 
respectful 
interactions 
with students

Is unaware of tone of 
voice and its impact.

Is not fully aware of his 
or her own triggers and 
can become loud and 
sound annoyed—unable 
to transfer feedback to 
new situations.

Knows when to speak 
to a student and when 
to be quiet and wait. 
Can recall the need for a 
particular stance or tone 
of voice after receiving 
feedback and can apply 
the feedback in new and 
different situations.

Can interact and 
intervene in a calm 
and supportive tone of 
voice and always takes 
a supportive stance in 
a variety of situations 
with students and their 
parents and with other 
staff.

Properly 
applies 
nonviolent 
crisis 
intervention 
(NCI) theory 
and practice

Either has not yet been 
trained, and so does 
not feel comfortable 
engaging in the NCI 
anxiety-reduction 
process, or, although 
trained, is unwilling 
to make attempts at 
de-escalating student 
behavior.

Wants to help and use 
NCI theory. Willingly 
jumps into escalated 
situations, frequently 
misapplies NCI theory, 
and misattributes 
the cause of the 
misbehavior.

Understands the 
progression of 
misbehavior and makes 
sound decisions that 
keep students and 
staff safe from injury 
or self-harm. Is willing 
and able to re-establish 
therapeutic rapport with 
students.

Knows the triggers and 
signs of each stage of 
NCI for many of the 
students in the school 
and can jump into a 
situation, supporting 
other staff and students, 
to safely de-escalate 
student behavior. 
Coaches other staff to 
re-establish therapeutic 
rapport.
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