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R E P R O D U C I B L E

Figure 1.9:  
Chart a Course Focused on Learning Rubric
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Team contains volunteer 
teachers and staff.

Team focuses on every 
issue and may spend 
more time on com-
plaints and ideas for 
first-order change than 
student learning.

Team creates an agenda 
but does not always 
follow it and operates 
using procedural norms.

Team contains previ-
ously designated leaders 
or rotating leaders.

Team leads the work of 
school improvement, 
but may be focused on 
first-order change.

Team creates agendas 
for meetings in advance 
of the meetings and 
operates using norms.

Team contains 
teachers with char-
acteristics including 
change agent, expert, 
credible, and leader.

Team models and leads 
the work of school 
improvement.

Team creates agen-
das, shares meeting 
minutes, and operates 
using norms.

Team contains teach-
ers with characteristics, 
including change agent, 
expert, credible, and 
leader, and re-evaluates 
members each year 
with entrance and exit 
interviews.

Team models, moni-
tors with feedback, and 
leads the work of school 
improvement.

Team creates agendas and 
shares minutes electroni-
cally while using norms.
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Team looks at data 
related to student 
achievement and 
demographics.

A vision statement 
exists, though the team 
seldom, if ever, refer-
ences or addresses it.

The team has only 
loosely agreed on collec-
tive commitments and 
has not written them 
down. It is focused on 
goals and not results.

Teams gather and ana-
lyze data related to 
demographics and stu-
dent learning.

The team has estab-
lished a vision and 
written it down for each 
adult in the school. 
Some staff members 
work toward it.

The team has estab-
lished collective 
commitments or goals.

Teams gather and ana-
lyze a full picture of 
data to determine the 
root issues to address 
to improve learning.

The team has estab-
lished a vision, which 
compels those in the 
building to reach it.

The team has 
established collective 
commitments 
and goals.

Teams gather and analyze 
data from all stakeholders 
routinely and in a loca-
tion that leadership can 
easily access.

The team has established 
a vision and all in the 
community work toward 
achieving it.

The team has established 
collective commitments 
and goals and routinely 
reviews and updates them 
as necessary.
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Teachers wait to be told 
what to do (and will 
do it) but are not clear 
about what is tight and 
loose in the work of 
school improvement.

Teacher teams are clear 
about and address some 
of the four critical ques-
tions of a PLC.

The work of collaborative 
teams is all designated as 
tight and teams are on 
rigid schedules of what 
to address and when, 
but may not be clear 
about why.

Teacher teams comply 
with addressing the four 
critical questions of a 
PLC but are still unclear 
about why.

The principal and 
teachers are clear 
about what is tight 
and what is loose in 
the work of school 
improvement.

Teachers work to 
address the four criti-
cal questions of a PLC 
in collaborative teams, 
using data to deter-
mine student learning.

The principal, teachers, 
and staff are clear about 
what is tight and loose 
in the work of school 
improvement and focus 
on student learning.

Teachers work in collab-
orative teams to improve 
student learning using 
the four critical questions 
of a PLC and monitor that 
journey continually.
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