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Figure 9.1: Checklists for the SPBL Process

Step 1: Plan the 
SPBL Unit

Checklist 

Stage 1: Create a 
learning intention for 
both academic content 
and SEL.

Learning intentions:

 F Are written in clear, student-friendly language (I can . . . , I will . . . )

 F Are written at the transfer level (application)

 F Make it so the context can be applied to another context

 F Clearly connect content and social and emotional learning

Stage 2: Develop 
content and SEL success 
criteria for each level of 
learning (surface, deep, 
and transfer).

Success criteria:

 F Provide the ingredients to meet the learning intention

 F Focus on learning at each level (surface, deep, and transfer) rather 
than tasks or activities

 F Can be articulated by students

 F Align to exemplars and models that address quality

 F Allow students some level of ownership in crafting them

Stage 3: Craft the driving 
question at the transfer 
level, adding authentic 
context for the unit.

The driving question:

 F Restates the learning intention as a question

 F Is written at the transfer level (To what extent . . . , When . . . , Who . . . , 
Where . . . )

 F Provides the "Why does this matter?" (authenticity)

 F Adds context

Stage 4: Create tasks 
that align with the 
success criteria.

Tasks:

 F Ensure students show evidence of learning at each level of complexity 
(surface, deep, and transfer)

 F Include reading, writing, and speaking at each level of complexity

 F Embed Hattie’s high-impact strategies

Stage 5: Create an entry 
event to launch the 
sustained-inquiry process.

The entry event:

 F Ensures student-generated need-to-know questions go to the heart of 
both the academic and SEL learning intentions

 F Is embedded with the driving question

 F Ensures students are clear about what learning transfer looks and 
sounds like

 F Makes it so students are able to answer the question, “Why are we 
learning this?”
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Step 2: Develop  
SPBL Assessments 

Checklist

SPBL Culminating Public 
Product Rubric (see figure 
6.1, page 90)

 F It has the same and consistent success criteria based on the learning 
intention from the SPBL unit planner. This helps ensure clarity, 
consistency, practicality.

 F There is a strong effort to ensure students demonstrate and equal 
intensity of all three levels of learning.

 F The focus is more on the evidence of learning than the product. 

Summative Assessment 
for Surface and Deep 
Learning (see figure 6.3, 
page 93)

 F There is both a pre- and postassessment to measure student growth in 
their surface and deep levels of learning.

 F The assessment is based on the determined surface- and deep-level 
success criteria from the SPBL unit planner.

Anticipated Need-to-
Know Map (see figure 6.5, 
page 94)

 F It includes key milestones that allow for evidence of student learning 
at all three levels (surface, deep, and transfer), planning backward from 
the culminating public product.

 F When designing the unit, generate the ideal need-to-knows you want 
students to ask at each level (surface, deep, and transfer) before 
each milestone (or phase of the unit). If students’ anticipated need-
to-knows surpass your expectations, adjust instruction accordingly. If 
the need-to-knows do not meet your expectations, adjust instruction 
accordingly (for example, implement some direct instruction). 

Formative Assessment 
Calendar (see figure 6.7, 
page 97) 

 F It is like a traditional unit calendar planned backward from the 
culminating public product.

 F It includes intentional surface, deep, and transfer assessments that are 
both quantitative (lead up to the summative assessment for surface 
and deep learning) and qualitative (lead up to the culminating public 
product rubric for transfer learning, often in the form of key milestones 
building up to the product). 
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Step 3: Establish 
a Clear Goal for 
Student Learning

Checklist

 F The goal is focused on evidence of learning for both the content and 
SEL learning intentions.

 F The SMART goal format allows the goal to be specific, measurable, 
attainable, results oriented, and time bound.

 F The assessment calendar is used to determine what formative 
assessments you will analyze throughout the process (warm-up 
questions, weekly quizzes, and project milestones).

 F The goal shows an equal amount of respect for both qualitative 
data (to assess SEL skills) and quantitative data (to assess 
content knowledge).

 F Protocols are predetermined to ensure there is a commitment to 
what milestones, formative assessments, or other student learning 
artifacts will be discussed to determine if students are growing in their 
knowledge, understanding, and application (surface, deep, transfer) 
of the academic and SEL learning intentions. (Note: If you are working 
with a team of teachers, determine what specific protocols you will 
use. If you are working individually, simply solidify the learning artifacts 
you will check throughout the process.)

Step 4: Conduct Teacher 
Action Research

Checklist

 F The focus is always on the three SPBL questions (CASEL, n.d.b).

1. How do you ensure at least one year’s growth in one year’s time?

2. How do you ensure an equal intensity of surface-, deep-, and 
transfer-level learning for each unit of study?

3. How do you define and provide intentional feedback to students on 
their growth in both content knowledge and SEL skills?

 F It implements predetermined protocols based on the goal established 
in step 3, and uses sample student work and clear artifacts of student 
learning to drive discussion during the protocols.

 F It implements and refines high-impact strategies throughout 
the process.

 F It uses the PBL equalizer to discuss the fidelity of the unit’s 
implementation, but this never trumps the integrity of the learning.
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Step 5: Reflect, Refine, 
and Celebrate 

Checklist

Reflect

 F Ask yourself and your team the following questions.

• Were the three SPBL questions answered? Why or why not?
• Looking at the SPBL negotiable and nonnegotiable principles 

from table 3.1 (page 45), what were you and your team successful 
in implementing?

Refine

 F Ask yourself and your team the following questions.

• Did you use the data gleaned from the student assessments and 
your experiences to refine the process so students grow in their 
assessment capability and ownership of learning?

• Did you use the data gleaned from student assessments and your 
experiences to refine the process so students have more ownership 
in planning the SPBL unit and action research goal-setting and 
implementation process? (For example, consider having students 
co-construct success criteria and the driving question. Consider 
planning an interdisciplinary SPBL unit.)

• How might I incorporate more high-impact strategies within the 
context of the SPBL unit?

Celebrate

 F With students:

• At some point in the SPBL unit, gather feedback from students 
regarding how they like to celebrate (snacks, music, and so on).

• After students complete the culminating public product, encourage 
students to celebrate the success of their learning.

• Create opportunities for students to affirm one another.
 F With your team:

• Find ways to give kind and specific affirmation to each member of 
the team.

• Honor and recognize how the work was challenging but rewarding.

Source: Collaborative for Academic, Social, and Emotional Learning (CASEL). (n.d.b). What is the CASEL framework? Accessed 
at https://casel.org/fundamentals-of-sel/what-is-the-casel-framework on December 8, 2021.
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