
Unpacking the Competency-Based Classroom © 2022 Solution Tree Press • SolutionTree.com 
Visit go.SolutionTree.com/PLCbooks to download this free reproducible.

R E P R O D U C I B L E

Competency-Based Learning School-Design Rubric:  
Principle 2

Design Principle 2: Assessment is a meaningful, positive, and empowering learning experience for students that yields timely, 
relevant, and actionable evidence.

Big Ideas:

• Balanced assessment practices make extensive use 
of both formative assessment practices and quality 
performance assessment and allow teachers to 
assess skills or concepts in a variety of ways.

• Grades are about what students learn, not what 
they earn.

• Teachers regularly calibrate their instruction, grading, 
and assessment practices to develop a common 
understanding of proficiency.

Notes:

Indicator SCALE

Performing

School meets all characteristics in 
Developing and improves by . . . 

Developing

School meets all characteristics in 
Initiating and improves by . . . 

Initiating

School characteristics include 
. . . 

Assessment 
Practices

The balanced use of formative 
assessment practices as well as 
summative quality performance 
assessments is widespread among all 
teachers. Performance assessments 
are the primary type of summative 
assessment they use with students 
to demonstrate mastery. Just-in-
time assessments indicate when 
students are proficient. The school has 
developed the capacity for project-
based learning or other ways for 
students to demonstrate knowledge 
utilization at the highest level. 

In addition to traditional assessment 
measures, teachers in the school 
make extensive use of formative 
assessment for learning and some 
use of performance assessments: 
multistep assignments with clear 
criteria, expectations, and processes 
that measure how well a student 
transfers knowledge and applies 
complex skills to create or refine 
an original product. Students have 
choice about how to demonstrate 
their learning. 

Although linked to specific 
competencies, assessment 
practices are still very 
traditional—predominantly 
paper-and-pencil tests and 
quizzes with no schoolwide 
systemic attempt to control the 
depth of knowledge level. Few 
assessments are graded against 
a well-defined rubric, and little 
to no common understanding 
exists between teachers on 
what proficiency means. 

Grading 
Practices

All assessments are graded against 
well-defined rubrics. The school 
has established a system to hold 
all teachers accountable for the 
effective use of the common grading 
expectations. Teachers hold each 
other accountable as members of a 
collaborative team.

Most assessments are graded 
against a well-defined rubric. The 
school has established a common 
set of competency-friendly grading 
practices. Practices include separation 
of formative and summative 
assessments, use of a rubric scale, 
elimination of quarter averages, 
and promotion of reassessment 
without penalty.

Few assessments are graded 
against a well-defined rubric. 
Grading practices differ greatly 
teacher to teacher and grade 
level to grade level.

System of 
Calibration

Teachers collaborate regularly as 
to calibrate assessments and to 
use the data from them to align 
instruction and make greater 
revisions of the curriculum as well 
as monitor the pace and progress of 
individual students.

Teachers regularly collaborate 
to develop and calibrate these 
performance assessments against 
learning progressions by reviewing 
student work and monitoring the pace 
and progress of individual students. 
Teachers are beginning to align 
their instructional strategies with 
performance assessments.

Little to no common 
understanding exists among 
teachers of different grade levels 
and content areas on what 
proficiency means.

go.SolutionTree.com/PLCbooks

	Notes_2: 


